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EDITOR-IN-CHIEF EDITORIAL

The Future Is Now

Craig A. Meyer
Editor-in-Chief

Generative artificial intelligence is outpacing education’s ability to adapt to it.
On the one hand, some teachers, students, and parents do not recognize the
need to utilize and understand Al. On the other hand, some teachers,
students, and parents are actively learning and utilizing Al tools. For me, as
the EIC of Generative Minds, | feel it is important to respect different
perspectives on Al while also helping people understand why ethical,
thoughtful, and meaningful engagement with these tools matters.

The former group, however, is growing in prominence. For example, the
Conference on College Composition and Communication recently passed a
resolution that states: “we affirm the rights of students and teachers to refuse
to sign up for, prompt, or otherwise use generative Al in the writing
classroom.”’ For me at GenMinds, this is concerning. | want to be clear in my
respect and understanding of the resolution. | do agree that students shou/d
have the right to utilize GenAl or not. For me, my statement does not mean
that students can put their heads in the proverbial sand and ignore the
existence of Al. Al is part of our reality and it is not going to decrease in utility
or prominence. It is only going to grow. And students, parents, and faculty
need to prepare for it and engage with it now, before they are so far behind,
they feel it is a lost cause. As odd as it seems, | am cautious of Al. | have seen
Terminator and Star Trek, so | do know how it can go sideways. But what is
more important is the potential of Al.

Artificial intelligence can provide unique, complex, and targeted
learning for everyone. Of course, issues remain regarding access and hardware
capabilities, and | hope these continue to be resolved in short order. But if we
consider the problematic nature of the resolution, what if a student refuses to
use a computer? Or to upload assignments to the learning management
system? My point is that education must adapt to the present and the future
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without negating the importance of the past. The history of prejudice and bias
in computer engineering remains a critical concern, one we can see reflected
in the training data and outputs of various Al models.

GenMinds is driven by the ethical, equitable, and interdisciplinary ways
of using and engaging GenAl for education. Education provides ways to make
Al ethical, equitable, and interdisciplinary.

There are ways to have students and faculty incorporate Al in a writing
classroom, and all classrooms, which protects them while still educating them
about Al. Generative Minds aims to support students, faculty, and the wider
community by addressing common misunderstandings about Al and
developing practical, ethical ways to understand and use these tools.

EXECUTIVE EDITOR EDITORIAL

The Future Needs a Lesson Plan

Krystal Chatman
Executive Editor

Oh, the pressure! That is what | think when recalling conversations with K-12
educators about the push to integrate generative artificial intelligence
(GenAl) into their pedagogical practices. One side is asking why these tools
are not already fully integrated so students can be “future-proof.” Another
side is demanding that newly licensed tools be put to use immediately, often
without adequate training. Another side insists students have been and will
continue to use the tools dishonestly. And somewhere in all of this is
someone stating that the budget does not allow for more device purchases,
so students must pass around a single five-year-old laptop indefinitely. While
this may appear a bit dramatic, some, if not all, of these statements apply to
countless educators across the United States.

What is the solution? How do we meet these competing needs? How
should we prepare students without infringing on their privacy, exposing them
to algorithmic bias, or minimizing their role in their own learning? Before
diving into those heavy questions, | would advise taking one, or a few, steps
back. The integration of GenAl in education is not the first time we have had
to tackle a shift prompted by technology. It will not be the last. Calculators,

INTRODUCTION 7



Volume 21 | June 2026

the internet, and Wikipedia all caused concern as they highlighted the need to
modify how instruction happens. Now they are embedded in how we navigate
the teaching and learning process. | imagine a similar future for GenAl.

Still, integration should begin with purpose, not pressure. | challenge
educators to ask: What is the goal of any given lesson, assignment, project, or
classroom task? What should students learn, analyze, develop, create, or
strengthen as a result of the time spent doing the work? That is the starting
point for GenAl integration, or even for opting out: focusing on the learning
target and how proficiency should be displayed. Frankly, some learning goals
will not need GenAl integration. Some will benefit from it immensely. But it is
all contingent on where students should land at the end of the learning
journey, and that is all in the pedagogical and andragogical design.

If a learning goal is to strengthen persuasive writing skills, the possible
approaches are many. A GenAl tool can analyze student work and provide
direct feedback. Alternatively, students, or educators, can prompt a chatbot to
write on the same topic so students can compare that response to their own
work. A low- or no-tech method could involve students serving as peer
reviewers, analyzing one another’s work using a rubric. These are three
approaches to accomplishing the same goal, with autonomy remaining in the
hands of the person leading the learning.

So many options mean so many ways to learn. That is how these tools
should be viewed: as additional resources in the educator’s toolbox, to be
used when they support what students need to learn and how they need to
grow.

In This Issue

In this issue, we bring together two research articles, four features, and four
bytes that reflect the range of questions educators, researchers, and
practitioners are asking about generative Al.

In “A Simple Taxonomy for Thinking About Artificial Intelligence in
Education,” Jessie Hall examines debates about Al, cognitive outsourcing, and
the aims of education. Hall ultimately endorses a pragmatic approach that
calls for careful, circumspect inquiry into Al's cognitive effects while
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recognizing that empirical findings alone cannot resolve deeper normative
guestions about the purpose of education.

Babatunde Adebayo, in “Generative Artificial Intelligence in Human
Resource Development,” positions Al as a way to reshape assessment into a
developmental process that strengthens career readiness. Adebayo
emphasizes the importance of seeing Al as part of a continuous, feedback-
driven process, offering a strong counter-narrative that encourages ongoing
learning and adaptation.

In our Features section, James Robinson interviews Rebekah Staples
about the development of Al policy. Continuing the policy theme that
emerged across this issue, David Hatami argues in “The Architecture of
Adaptation” that Al policy can only be useful if it is “adaptive, reflexive, and
humane.” In “Beyond Detection,” Taylor Harrison and Matthew Blackwell detail
how they reconceptualized their classrooms using constructivist learning
theory and research on metacognition to better engage students and
encourage long-term strategies rather than short-term gains. In “From Prompt
to Product,” Reginald Matthews offers insight into the practical matters of
how teachers can meaningfully integrate Al into their work life.

The Bytes in this issue offer additional perspectives on Al, teaching,
and educational practice. Tiffany Henderson’s “From Burnout to Balance”
introduces the PAUSE framework as a reminder that educators should
approach Al with intention and care. James Robinson also authors “Idea to
Implementation,” where he provides practical steps for moving from policy
concepts to implementation. Ann Beard Etier’s “Reviving Ancient
Civilizations” takes us into Candace Heard’s classroom, where Al helps
students imagine the past and invites educators to look beyond conventional
approaches to teaching. In the final Byte of this issue, Taylor Harrison and
Matthew Blackwell return to describe how a committee worked through Al
concerns to craft inclusive processes for this technological moment.

The editorial team is pleased to share this issue and to continue
publishing work that is timely, thoughtful, and responsive to the questions
educators are facing in the age of generative Al. We are grateful to our
contributors, reviewers, editorial board members, and readers for helping
shape this ongoing conversation.

Thank you for reading.
The Generative Minds Editorial Team
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